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Abstract: This study aims to determine the effect of using big book media on students' reading literacy in
class. This research used a quantitative approach. The research design was a pre-experimental one-group
pretest-posttest design. Data collection techniques using tests and observations. The data analysis techniques
were validity, reliability, normality, homogeneity, t-test, and N-gain tests. The subjects of this study were 50
students of grade V consisting of 35 females and 15 males. The results show that there is a significant effect
of big book media on the reading literacy of grade V students in elementary schools. The results of the
Statistical analysis of the t-count test is 6.349 > t-table 2,0. It can be concluded that big book media, is
effective on students reading literacy.
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Introduction

Reading is a bridge to acquire and develop other language skills, namely writing, speaking, and
vocabulary skills. (Hiebert et al., 2012). Starting from elementary school to college, Indonesian always
fulfills and becomes a lesson at the education level. The reading ability of Indonesian children is said to
be still low. Research by the United Nations Development Program (UNDP) reported that Indonesians'
reading interest is still low. In the learning process of many students who do not understand reading
because the students' reading skills are still low. The problem of low reading literacy in schools is the
lack of understanding of teachers' importance of instilling a literacy culture from an early age. Many
schools or teachers believe that literacy is not important for elementary school-aged children. Many of
them think that literacy is important when students reach their teens or high school.

Researchers in the field discovered this fact, that someone's low reading interest will affect his
reading ability. This means that there is a close relationship between reading interest and reading ability.
This is due to several factors causing the lack of students' motivation to instill that reading books is a
useful activity. The environment around students is far from reading habits or culture. Another problem
regarding literacy in schools is that teachers do not motivate their students to read books other than
textbooks. Parents do not encourage children to prioritize buying books over hearing aid toys. Some
students prefer playing online games to reading activities because they think they prefer playing online
games. When outside of school, many students unconsciously spend hours on their social media instead
of reading, whereas making time for reading is very difficult.

Reading to increase knowledge can be done by anyone’s course, by way of reading science
discourse. This is in line with (Frankel et al., 2016; Delgadova, 2015; Ariawan & Pratiwi, 2017; Senen
et al., 2021) reading literacy activity is an activity to understand and reflect on a reading text to develop
one's knowledge and potential to participate in society. Reading literacy is the most important indicator
that can involve the competitiveness of individuals and countries. In recent years, the study of reading
literacy has received increasing attention. Reading literacy is a global problem that requires serious
attention. The International Student Assessment and Progress in International reading literacy Studies
program shows some countries with low literacy rates, some of which did not significantly improve
periodic evaluation, (Wijayanti, 2020; Li, 2018; Ariawan & Winoto, 2021). Can be developed literacy
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skills in early childhood by recognizing the letters of the alphabet, recognizing 20 letters and their
sounds, starting to have phonemic awareness (every word has a sound element), and starting to read and
write simple and capable vocabulary-vowel-consonants recognize some simple words, (Mahayanti &
Asrina, 2017; Andriana et al., 2017).

Reading is a complex cognitive skill developed in stages by gathering and processing information
drawn from written discourse, (Radach & Kennedy, 2013). Reading literacy achievement is a measure
of text-based reading comprehension. Reading is an important skill for language learners to develop
simultaneously with other language skills such as writing, speaking, and listening, (Memis & Sivri,
2016; Haupt, 2015). Reading is a complex skill, a complex one that includes smaller sets, (Hiebert et
al., 2012). Reading is the most crucial skill that humans must possess to understand and understand their
terminology, which helps increase comprehension. Reading includes two aspects: listening and
understanding, (Andriana et al., 2017).

Teaching and practicing reading activities to students is not easy and quite challenging. Teaching
reading literacy for students requires innovative learning media because each student has special
characteristics, (Wildova & Kropackova, 2015; Mehrpour et al., 2012). Reading literacy is very
necessary to be trained and introduced to students because reading is a very important activity, and
teachers must increase students' interest in reading. The thing that needs to be considered by teachers in
designing learning programs is that teachers must design and use innovative learning media that will be
used in teaching activities and can attract students' reading literacy activities in the classroom. The use
of innovative learning media is expected to help the learning process become more meaningful for
students who have learning difficulties and make it easier for teachers to facilitate the learning process.
A study by Loughrey et al (2001) implementing a big book media is very agreeable.

Therefore, one of the efforts that can create enjoyable learning for the students is choosing suitable
media for the teaching and learning process. A media of big books is the media that can increase the
willingness, new interest, motivation, and stimulation in the students’ reading, teaching and learning,
especially in Indonesian lessons, (Loughrey et al., 2001). A big book is a large-sized book with printed
text and illustrations with high visualization for students as the teacher reads the book to all students in
the class. Big book allows students to learn to read by remembering and repeating readings. This media
is one of the media that can motivate the students to write as well, (Colville-Hall & O’Connor, 2006).
Big book media is a very large book with enlarged images used by teachers in shared reading, most
commonly with a basic level. A study towards reading motivation found that integration with the
community plays an important role in stimulating readers to second language reading motivation. Big
books are reading a book that has large sizes, writing, and images. Picture books that are very large in
size and used by the teacher in reading activities together. The size of the big book must take into account
the readability of all students in the class.

The big book is a book with large sizes and colorful illustrations that teachers use to tell stories
in a classroom. Big books to introduce grammar and vocabulary can be packaged in the form of a story.
Certain sentence patterns in the story should be repeated so that the child becomes accustomed to hearing
them. Large size and shape accompanied by pictures will make children more concentrated in literacy
learning. The storyline is short (10-15 pages), the sentence pattern is clear, the pictures have meaning,
the type and size of the letters are clearly legible, and the storyline is easy to understand. The big book
increases children's participation and activity in learning, and the big book increases children's
motivation and interest, (Rahim et al., 2009; Yaacob & Pinter, 2008). Big book is included in the
category of large picture books. The use of picture books/picture books provides enormous benefits for
children's learning. Big book big media aims to see clearer clear stories, such as when they read their
own books. This certainly will be interesting for students, (Albiladi, 2018). Big book media can develop
aspects of language development, including literacy skills in children, and foster student motivation and
interest in reading books.

The big book is a media that has special characteristics that are raised, both in text and in images,
and has special characteristics in terms of image form and color. So that in the learning process, reading
activities occur together (shared reading) between teachers and students, (Thornton, 2012; Lee & Kim,
2015). In this case, large books certainly have a big influence on reading ability because, in this
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approach, there is a process of interaction between teachers and students by using picture books and
colors that contain interesting stories and plots. With the use of big books, children can tell the contents
of the book (reading), pay attention to the teacher when reading the story (listen), and can stimulate
children's comments about the content of the story or guess the continuation of the story (talking). In
learning activities to read Indonesian using big book media, students are given the freedom to understand
and interpret the reading or story. Also, at the end of the activity, the students made a summary of the
reading. Therefore, we need innovative learning media to increase students' interest in reading literacy,
using big book media, (Michaels, 1989). Based on the description above, the researchers concluded that
innovative learning media is needed to improve students' reading literacy. Therefore, the big book
learning media is suitable for students' reading literacy in class.

Method

This study used quantitative methods with a quasi-experimental type using two classes in its
implementation. The research design used in this study was the pretest-posttest control group
experimental research design. This research's participants and place are 5th-grade students in Indonesian
subjects at elementary school in Indonesia, with 50 (35 female and 15 male) students. The sampling
technique was sample random sampling.

Hypothesis testing in this study used the t-test. The data analysis technique used a t-test to see the
effect of big book on reading literacy. The instruments were test and observation. The test sheet used
description questions to measure and determine the effect of big book on reading literacy. The developed
questions are in the form of descriptions. Simultaneously, the observation sheet was used to determine
the feasibility of learning carried out by the teacher in using the big book learning media in the
classroom's learning process. The data were analyzed using statistical techniques, namely the normality
test and the homogeneity test t-test in this study used the independent samples test formula. And finally,
the N-gain test was used to measure the difference between the pretest scores and the post-test scores
obtained in each class.

Results and Discussion

Descriptive analysis is used to describe the data. To describe reading literacy data, it is used
statistic technique including the score experiment and control classes. The results showed that by using
the big book media, Indonesia’s reading literacy increased. The details are described below.

Experimental class student reading interest data

The percentage of each reading literacy interest component will be summarized in the following
table, as follows.

Table 1. Reading literacy experimental class

Component Percentage
The enjoyable feeling in a reading activity 52,54%
The satisfaction in a reading activity 50,35 %
The active participation to read without any pressure 45,42%
More enjoyable to read than other activities 55,60%

The data about the interest of reading literacy above is done in the fifth grade of elementary school
students in elementary school by using the learning media of big book. Thus, it can conclude that the
percentage of each component above has different results. The percentage of the enjoyable feeling in
reading activity is 52,54%, whereas reading activity satisfaction gets 50,35%. Thus, the percentage of
the active participation to read without any pressure gets 45,42%, and the percentage of the enjoyable
feeling to read than other activities get 55,60%. Feeling interested is an important thing that becomes a
basis for the students’ understanding of reading literacy. The following in Figure 1 is presented a
diagram of the results of reading literacy.
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Figure 1. The results of reading literacy in the experimental class
Control class student reading interest data

The percentage of each reading literacy interest component will be summarized in the following
table, as follows.

Table 2. Reading literacy control class

Component Percentage
The enjoyable feeling in a reading activity 48,30%
The satisfaction in a reading activity 39,05 %
The active participation to read without any pressure 43,15%
More enjoyable to read than other activities 35,80%

The data about the interest of reading literacy above is done in the fifth grade of elementary school
students in elementary school by using the learning media of big book. Thus, it can conclude that the
percentage of each component above has different results. The percentage of the enjoyable feeling in
reading activity is 48,30%, whereas reading activity satisfaction is 39,05%. Thus, the percentage of the
active participation to read without any pressure gets 43,15%, and the percentage of the enjoyable
feeling to read than other activities get 35,80%. Feeling interested is an important thing that becomes a
basis for the students’ understanding of reading literacy. The following in Figure 2 is presented a
diagram of the results of reading literacy.

The enjoyable The satisfaction The active  More enjoyable
feelingina in areading participation fo toread than
reading activity activity read without other activities

any pressure

Figure 2. The results of reading literacy in the control class

Using learning media that is already validated its effectiveness will be able to get the students’
attention and help the teachers deliver the learning materials. It will give the effect of the teaching and
learning process. Therefore, the testing toward a learning media is very important to be done. In this
case, it is a learning media of a big book. Teaching and learning activity using the learning media of a
big book makes the student more interested and enthusiastic in the reading activity. In other words, the
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reading literacy activity in the Indonesian lesson for the students in the fifth grade of elementary school
by using this learning media is more effective to influence their reading literacy than not using it.

Normality test

The initial normality test is used to determine whether the pretest value comes from a sample with
normal distribution or not. The normality test uses the Lilliefors formula provided that the group is
normally distributed if it meets the Lo < L table criteria measured at a significance level of 0.05. The
results of the normality test are presented in Table 3 below.

Table 3. Normality test results

Class Lo L-table Conclusion
Pretest 0.1293  0.1806 Normal distribution
Posttest 0.1390 0.1907 Normal distribution

Based on the table, the posttest value calculation with n of 20 obtained Lo of 0.1390 and obtained
an L table of 0.1907. Because Lo < L table is 0.1390 < 0.1907, then Ho is accepted. The pretest value
with n of 30 obtained Lo of 0.1293 and obtained an L table of 0.1806. Because Lo < L table is 0.1293
<0.1806, then Ho is accepted. This means that it can conclude that the sample is normally distributed.
From these results, it can be concluded that the results of the calculation of significance > 0.05 so that
it is stated that the data distribution is normally distributed.

Homogeneity test

The homogeneity test was carried out with the Levene test. If the probability or significance value
is more than 0.05, the data can be said to have the same variance (homogeneous). The results of the
homogeneity test are presented in Table 4 below.

Table 4. Homogeneity test results

Class Levene Statistic dfi, df; Sig Conclusion
Pretest 1,321 1 62 0,610 Normal distribution
Posttest 2,302 1 62 0,856 Normal distribution

Based on the Levene test in the table above, it obtained a significance of 0.610 in the pre-test
value. Simultaneously, the data in the table above obtained a significance of 0.856 on the post-test value.
The results of the calculation of significance > 0.05. It can conclude that the pre-test and post-test
question data above in the experimental class and control class have identical or homogeneous abilities
or variations.

Hypothesis test

In this study, the t-test was used to prove the hypothesis of whether there is an effect of using big
book media on the reading literacy of elementary school students. The level of acceptance of the
hypothesis is tested with a significance level of 5%. If the value of t is smaller than the t-table at a
significance level of 5%, there is no significant difference between the average pretest value and the
average posttest value. However, if the t-value is greater than the t-table value at a significance level of
5%, there is a significant difference between the average pretest and the average posttest value.

Table 5. Hypothesis testing results

Class f Sig t df mean Std. Error  Concluded
Experiment 1,000 0,692 6,349 58 10,15 1,53 Accepted
Control 6,349 56,388 10,15 1,53 Accepted

From the results of the table above, it is known that the t-count is 6.349. Then it can be seen that
t-count 6.349 > t-table 2,000. So it can be concluded that the hypothesis "there is an effect of the use of
big book media on reading literacy in elementary schools” is accepted. In addition to the t-test, this study
also carried out a normalized gain test to measure the difference between the pre-test and post-test values
obtained from each of them. The following is the result of the normalized N-gain test.
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Table 6. N-gain test

Class Mean N-Gain Category
Pre-test Post-test

Control 68,78 76,54 0,28 Low

Experiment 68,95 89,50 0,59 Medium

In the table, it can be seen that in the experimental class, there was an increase that was classified
as higher than the control class. It can see by comparing the gain value in each class. In the control class,
the gain value is 0.28 with the low category. Whereas in the experimental class, the gain value obtained
is 0.59 in the medium category. From the N-gain test results, it can be concluded that there was an
increase in the experimental class that was classified as higher than the increase in the control class. The
increase in the experimental class was due to the provision of treatment in the form of the use of big
book media in learning activities.

Discussion

Big book media is used in the experimental class to determine its effect on students' reading
literacy. The big book is an interesting and fun medium that can help students optimize students' reading
literacy. The teacher reads the story from the big book in front of the class using shared reading. The
developed big book media contains several main components, namely stories that have learning and
cultural materials, reflections on learning materials, and reading literacy training activities. Big book
media can be used as media to support learning activities in the classroom. Story reading activities and
activities in big book media can help teachers carry out active and fun learning activities for students.

Big book media is used through reading activities in learning activities. Learning using the big
book media invites students to be more focused on reading material. The teacher invites students to
understand the context or meaning of reading comprehensively through reading comprehension, which
is done by reading together to have the same reading experience. Big Book in the learning process
emphasizes reading activities and develops students' critical and creative thinking to understand the
reading in the book. The learning approach using big book media tries to teach reading about reading in
print media and attract students' interest to read and understand a passage, (Indrasari et al., 2018; Tse &
Nicholson, 2014). The big book is a medium that can be used by teachers to convey learning material
to students in the class. Through the big book media, students are more motivated and willing to read.
The information or material presented by the teacher can be understood by students and can be conveyed
optimally by the teacher, (Yaacob & Pinter, 2008; Wuryandani et al., 2020). Based on these
developments, it can state that the big book learning media effectively improves students’ reading
literacy because the big book media is a media consisting of various images and colors. Therefore,
pictures and colors can benefit students to understand the reading text and give a sense of motivation to
read the story in the book. The stories in the big book media are packaged very attractively according to
the indicators of cultural values raised by the researchers, namely those containing regional dances from
several provinces in Indonesia and Indonesian cultural stories. Thus, this big book learning media
product is suitable for use in literacy activities for elementary school students.

The initial product of the big book media that was developed consisted of the beginning, content,
and end. The following is a further description of the initial product of big book media. Before being
tested, will validate big book media. Expert validation is done by providing a big book media draft to
the validator. The validator will provide an assessment regarding the feasibility of material and media
content and suggestions for big book media products before being tested. In the assessment process
carried out by experts, namely material experts produced an average score of 3.30 in the good category,
and media experts received an average score of 3.50 in the good category. With the conclusion that the
big book learning media deserves to be tested with revisions according to suggestions. This big book is
suitable for use in literacy activities for fifth graders in elementary school. A big book is a storybook
with special characteristics in its text and pictures, thus enabling shared reading activities between
teachers and students, (Kiromi & Fauziah, 2016; Hartati et al., 2018)

Collected data through the acquisition of pre-test and post-test scores on students' reading literacy.
After calculating the pre-test and post-test results of the two classes that were the research samples, the
experimental class obtained the results of the value, namely the aspect the enjoyable feeling in reading
activity gets 52,54%, whereas reading activity satisfaction gets 50,35%. Thus, The percentage of the
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active participation to read without any pressure gets 45,42%, and the percentage of the enjoyable
feeling to read than other activities gets 55,60%. Whereas in the experimental class, the results of the
enjoyable feeling in reading activity gets 48,30%, whereas reading activity satisfaction gets 39,05%.
Thus, The percentage of the active participation to read without any pressure gets 43,15%, and the
percentage of the enjoyable feeling to read than other activities gets 35,80%. Based on these data, the
post-test students' reading literacy scores in the experimental class were higher than those in the control
class. The treatment or treatment is in the form of using big book media for students. This proves that
big book media has a significant effect on students' reading literacy in Indonesian language learning.

It can be this from the use of big book media that has been implemented in the experimental class.
The first time the teacher entered the classroom with the big book media, the students were curious
about the teacher's media. Some students asked about what media the teacher brought and why it had a
large size. Based on the explanation above, it can be concluded that the use of big book media can
significantly affect students' reading literacy in elementary schools. It can see the result of a student's
reading interest in the post-test scores in the experimental class. The use of big book media can increase
students' reading interest in the classroom's learning process.

Conclusion

Big book media is effective on students' reading literacy. It means that there is a significant effect
of using big book media on students' reading literacy. In practice, the teacher reads the big book first,
and after that, students are given time to read it and understand the contents of the story. After that,
students are allowed to retell the story's contents from the material in the big book media. In this big
book media, there is an attractive design using a 3D design so that in the reading process, students are
always enthusiastic about reading.

In this study, Students can influence reading activities by using big book media in the learning
process. Therefore, big book media can be used as an alternative media for reading activities in
elementary schools. Teachers can use big book media to encourage students to participate in reading
activities in class actively. Therefore, it is recommended for teachers to use alternative big book media
that are carefully prepared to help with reading activities.
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